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Abstract

The objective of this article is to analyze how the teaching of Spanish has been approached to
students from other countries that are incorporated late to the Spanish school. Our purpose is
to make a review of the subject, based on the conclusions drawn by the different international
investigations on the learning of the vehicular language in migrant minors. Language learning is
a key issue for these students as it will serve to communicate with their peers, but it will also be
the key to access the school curriculum, therefore, language learning has a special relationship
with the achievement of educational achievements and this student's school success, which a
priori, presents a school disadvantage because they do not know the language of the school.
The starting point is clear, if the school wants to guarantee equal opportunities, it must ensure
the linguistic learning of these students, but the question is obviously how.
For decades the educational legislation in force in the vast majority of countries at international
level  advocates  among  its  objectives,  for  equal  opportunities  for  all  students.  From  the
Commission  of  Education  of  the  European  Union  different  support  measures  have  been
proposed to meet  the needs of  immigrant students  in compulsory education. Mainly,  these
measures were aimed at promoting the learning of the language of the host country, although
the  importance  of  preserving  the  students'  mother  tongue  was  also  stressed.  This  idea  is
already reflected in the Treaty of Rome (1957) as Siguán (1999) states that member countries
must  ensure  that  the  children  of  immigrants  maintain  their  mother  tongue.  In  2006,  the
European Commission urges member states to design educational actions based on the results
provided by scientific research on what actions have served to improve the academic results of
students with cultural disadvantages or, on the contrary, have generated greater segregation
(INCLUD-ED, 2011).
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The difficulties involved in schooling in a language other than mother tongue are well known
and have been pointed out by numerous investigations. This difficulty has been tried in the
traditional way with the language immersion programs or “reception classrooms”, as has been
the case in Canada, France and Spain, among other countries. These measures are based on
what  has  been  called  "deficit  theory",  a  pedagogical  theory  that  understands  the  lack  of
knowledge of the language as a deficit to compensate (Arroyo and Berzosa, 2018; Del Olmo,
2012;  Martín and Mijares,  2007;  Vila  ,  2015).  The ideology  that  really  underlies  is  that the
immigrant  student  is  built  from lack,  from what  he  does  not  know,  forgetting the  cultural
baggage they bring and all the knowledge he already possesses. The scientific community has
questioned the operation of these classrooms by arguing the lack of an inclusive philosophy and
a theoretical-practical framework consistent with the enacted educational legislation that will
support them.
Therefore, it seems reasonable that the first question that educational administrations should
answer is what these students have to learn and how we want them to learn it.  This is the
purpose of this work: to review all those aspects that should be present when considering the
learning  of  second  languages  in  students  of  late  incorporation,  through  the  results  of  the
different investigations that they have indicated among other influence variables : contributions
from  bilingual  programs,  the  role  of  the  mother  tongue,  interaction  with  peers  and
communication,  interculturality,  teacher  training,  access  to  the  language  of  instruction,
reception plans and the linguistic center project . All these questions will help a coherent and
scientific  foundation  of  how  a  language  is  learned:  from  interaction,  communication  and
integration. Good linguistic knowledge will help disadvantaged students to better access to the
school  curriculum and the  achievement  of  the  same academic  achievements  as  the  native
student body, which is, in the end, the intended objective.
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