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Abstract

The experience | mention below is within the framework of a cooperative school in which |
spent six months thanks to the fact that | received a grant to accompany, initially, the
development of the language skills of migrant children. This was the objective set by the
school, but as a teacher in training" and constantly rethinking my pedagogical practice and
positioning, it seemed essential to me to pass from teaching to transforming experiences that
would lead us to think about the environment and live learning processes that will situate us in
other ways of being in the world.

This way of conceiving the learning experiences that generate processes which consider
subjectivities and that put life at the centre lead us to rethink, among other things, power
relations and the construction of knowledge, which brings us closer to the transdisciplinary
perspective and to understanding curriculum as a process. Thus, they open the way for the
construction of complex thought in the context of today’s reductionist education.
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Considering the circumstances of the experience?, the fact of being isolated as if it were an
island, gave us the opportunity to do what we wanted. For this reason, and from the
pedagogical perspective that | mentioned earlier, | decided to approach my practice from the
arts, and understanding classes as conversations (Acaso, 2013) we carried out creative
processes that brought us closer to realities, to the community: at the same time that they
brought us closer, made us think about it and mutated us into politicized subjects.

Thinking about learning from the arts provides opportunities that would not be possible in
other ways, since when art and education intertwine, cracks arise for conversation,
interpretation and reinterpretation of the environment. In addition, when art meets
education, the latter moves through other territories where questions are more important
than answers, and instead of the goal being the last product, the goal itself is the process.

Thus, in a collaborative way and through conversations, writing and reading the pieces made
us think about the relationships between the origin of the student and the context we share.
Furthermore, the process was transformed, as | said before, by the questions that arose from
the conversations we had about the artistic pieces, with which the student took responsibility
for his own learning which turned the experience into a significant process.

Methodology

This research is a case study, as this way of investigating helps to know more concretely the
context of individual instances (Stake 1985, as mentioned in Sancho and Martinez, 2014). In
this way, | have created a narrative based on observation and have taken field notes: these
notes, rather than being a passive record, are an active construction of events (Connelly and
Clandinin, 1995). Also, the diary has been important in gathering information as well as semi-
structured conversations, images and recordings. In reference to images, it must be
emphasized that visual methods create the opportunity for sociological aspects to emerge that
would not emerge through other techniques (Banks, 2010), which is important for thinking
about approaches and methodologies that transform educational practices.

References

Acaso, M. (2013). Reduvolution: hacer la revolucion en la educacion. Barcelona: Paidds.
Banks, M. (2010). Los datos visuales en investigacion cualitativa. Madrid: Morata.

Coelho, E. (2005). Ensefiar y aprender en las escuelas multiculturales: un entorno inclusivo.
Barcelona: Horsori.




Migrant children’s integration and education in Europe
Approaches, methodologies and policies
Barcelona, October 24th-25th 2019

Coelho, E., Oller, J. & Serra, J. (2013). Lenguaje y aprendizaje en el aula multilingiie. Barcelona:
Horsori.

Connelly, F.M., & Clandinin, D.J. (1995). Relatos de Experiencia e Investigacién Narrativa. En
J.Larrosa, R. Arnaus i Morral, V. Ferrer, N. Perez de Lara, F.M. Connelly, D.J. Clandinin & M.
Greene (Eds.), Déjame que te cuente: ensayos sobre narrativa y educacion (pp. 18-31).
Barcelona: Laertes.

De Pascual, A. & Lanau, D. (2018). E/ arte es una forma de hacer (no una cosa que se hace).
Madrid: Catarata.

Herndndez, F. (2000). Los proyectos de trabajo: la necesidad de nuevas competencias para
nuevas formas de racionalidad. Educar, 26, 39-51.

Pérez, M. J. (2010). La Educacidn Lenta. Pedagogia Magna, 5, 125-130.

Sancho, J. & Martinez, S. (2014). La importancia de las relaciones investigador-investigado: el
caso de las narrativas de vida profesional. Tendencias pedagdgicas, 24, 225-240

Verdugo, M.A. (2008). El cambio educativo desde una perspectiva de calidad de vida. Revista
de educacion, 349, 23-43.



	ARTISTIC-COLLABORATIVE PROJECTS AS A WAY TO PROMOTE THE WELL-BEING OF MIGRANT CHILDREN AND AS AN PERSPECTIVE TO TRANSFORM EDUCATIONAL PRACTICES INTO MEANINGFUL LEARNING
	Abstract


