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Aim and objectives

To explore and stimulate the inclusion of migrant children in educational
systems, by adopting a child-centred approach at educational practice and
policy levels.

1. ldentify existing measures for migrant children inclusion of at the regional

and local level.

2. Analyze the social impacts of these inclusion programs through case
studies.

3. Develop inclusion measures and identify social investment in educational
policies and school systems that aim to empower children.




Presentation focus

To explore how families are involved in the processes of including their children
into schools.

* What kind of school they choose for their children?

« What are the reasons behind their choice?

« To what extent they feel part of the educational community?
« What their needs are?

« What difficulties and challenges they face?

* What are the values they bring in and expect from school?
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TheoreticéTframework

Migrant families' involvement in school (Lopez, Scribner & Mahitivanichcha, 2001)
The difficulty of cooperation (Seker and Sirkeci, 2015).

The cultural gap between migrant families and the school (Sime, Fassetta, &
McClung, 2018). Saavala, Turjanmaa & Alitolppa-Niitamo (2017)

Demographic variables - the family’s educational resources, type of school (quality of
social relationships, teachers' achievement expectancy, multicultural education at
school) (Hoti, Heinzmann, Muller, & Buholzer, 2017).

Children's and young people's ideas and wishes often would depend on their families
and their dynamics (Rtbner, 2017).

Ensuring the learning of language of instruction plus the mother tongue (Janta &
Harte (2016).




Methods

Fieldwork with primary and secondary Spanish schools.
* Focus Groups

* |nterviews
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 Audio-recorded and transcribed \
European Commission ethic protocols . I) » ’

The analysis strategy looked for common and specific issues in each school.



Data sources. Participants in focus groups and interviewees

School name Interviews Focus group teachers Focus group parents
(indicate role) (indicate role) (indicate role)
S1 3 School Representatives 7 Teachers 7 Parents
1 Parent
6 Teachers
S2 2 School Representatives 8 teachers 4 Parents
2 Teachers 4 Community members
2 Parents
1 Social Worker
S3 1 School Representative 2 Community members 4 Parents
2 Teachers
1 Internship student
1 Social worker
S4 3 School representatives 5 Community members 3 Parents
6 Teachers 2 Teachers
S5 1 School representative 9 Teachers 7 Parents
4 Community members
1 Parent
S6 1 School representative 13 teachers -
1 parent
S7 to S16 2 School representatives - -

Source: Own elaboration.




Inclusion does not only focus on children but also on

families.

Several schools have programs and organize activities
with families to foster relationships and trust and
exchange ideas and experiences about school and
social life.

There are mainly two socio-economic reasons for
migrant families to bring their children to schools with
a high percentage of cultural diversity:

Newly arrived migrant families with
socio-economic difficulties do not choose a
school but are assigned to those that have
free places.

Settled  families, with  socio-economic
well-being, choose such schools for their
children because they want them to grow up
in a culturally diverse setting. They see
diversity as a richness. They choose those
which offer a stimulating educational
program and with a high commitment of
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Schools lack resources and deal with
difficulties between local and migrant
families.

Differences among:

* Local cultures and migrant communities
in dealing with migratory processes.

« Facing, and
conflicts.

solving difficulties and

* Encouraging children's schooling and
getting involved in school activities and
the educational community.
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The crucial role families have in the inclusion process of
migrant children.

The inclusion process is a very complex reality, it not only
involves migrant families, but the whole educational
community (e.g., school staff, municipalities, and local
families).

Shades light on a very relevant issue, usually
under-researched.

Shows how important it is for schools to be aware of the
different local contexts and cultural diversity of families in
the inclusion process.
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